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This  exploratory  research  compares  the decision-making  skills  between  youth  board
members  and  youth  non-board  members  within  the context  of  a community-based  youth
group.  The  goal  was  to determine  whether  youth  board  members  were  more  advanced  in
their  decision-making  skills  than  youth  non-board  members  and  were  these  skills  utilized  in
other  area  of  life.
The  research  design  is both  quantitative  and  qualitative:  the  survey  had  twelve
questions  and  the  interview  had  six  open-ended  questions.  Twenty  adolescents  answered
the  written  survey  and,  of  these  twenty,  there  were  ten  adolescents  who  were  interviewed.
The  survey  questions  covered  the  areas  of  future  work,  ideology,  and  sexual/social
expression.  It  was  found  that  the  older  adolescent  board  members  had  a greater  skill  for
decision-making  while  the  younger  adolescent  who  were  non-members  were  the  least
developed  in their  decision-making  process.  This  exploratory  research  supports  the
concept  that  community-based  youth  groups  can  enhance  adolescents'  capacity  to develop
skills  for  making  decisions  when  the  adolescent  serves  as a board  member.
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CHAPTER  I: INTRODUCTION
The  purpose  of  this  exploratory  research  is to study  whether  a community-based
youth  group  supports  adolescent  development  in their  task  of  seeking  an identity.
According  to Corey  (1996),  this  task  requires  integrating  a system  of  values  that  will  give
the  adolescent  life  direction.  In the  formation  of  a personal  philosophy  of  life,  key
decisions  are  required  about  beliefs  and  valries,  sexual  expression,  and  future  work  (Kail  &
Wicks-Nelson,  1993).
Role  models  are especially  important  in the  adolescents'  search  for  identity.  While
the  adolescent  is seeking  their  identity,  they  are moving  out  into  the  world,  separating  from
their  family,  and  thus  looking  to other  adtilts,  peers,  school,  and  commrinity  for  support
(Eccles,  Early,  Frasier,  Belansky,  &  McCarthy,  1997).  Fuligni  &  Eccles  (1993)  suggests
that  early  adolescence  is a critical  period  of  transformation  in children's  relationships.
Erikson  is credited  with  the  concept  of  development  and  a stage  for  the  adolescent.
He  discusses  the  task  of  identity  verses  role  diffusion  (Waterman,  1982).  The  adolescent
develops  in multiple  contexts  such  as families,  schools,  a variety  of  peer  groups,
neighborhoods,  communities  and  cultures  (Eccles,  et al.). During  adolescence  there  are
changes  in the  relative  attachment  to and  preference  for,  peer  groups  as compared  to
families  (Eccles  et al.).
Research  suppoits  the  concept  of  the  adolescent  decision-making  process.  Galotti
& Kozberg  (1996)  studied  the  adolescents'  experience  of  a life-framing  decision.  They
found  that  educational  decisions  were  a predictor  of  a life-course  in adulthood.  The
process  of  making  decisions  was  stressful  and  difficult,  but  there  was  confidence  and  good
feeling  about  the  ability  to make  decisions.  The  study  concluded  that  schools,  parents,  and
community  organizations  could  teach  exploration  and  decision-making  skills  to promote
self'understanding  for  the  adolescent.  Barber  (1997)  asseits  that  the  "socializers"  who  are
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parents,  siblings,  teachers,  clergy,  peers,  and  the  community  must  be conscious  and
deliberate  in their  effort  to support  children  and  adolescents.
The  need  for  community-based  youth  groups  is impoitant  for  adolescents  in their
development.  Community-based  youth  programs  are programs  located  within  communities
that  can  provide  enriching  and  rewarding  experiences  for  adolescents:  opportunities  to
socialize  with  peers  and  adults;  learn  to set and  achieve  goals;  compete,  win,  recover  from
defeat,  and  resolve  disputes.  Eccles  concluded  that  in early  adolescence  the  need  is to
orient  toward  peers  and  gain  distance  from  parents.  Adolescents  with  increasing  ability  to
think  abstractly  and  use complex  reasoning  seek  opportunities  and  settings  to practice  these
new  skills  to make  important  decisions  about  their  life  direction.  A  community-based
yorith  grorip  may  provide  both  opporffinity  and  a place  to practice  these  skills.
Batavick  (1997)  discusses  how  community-based  youth  groups  contribute  to
adolescent  development.  Youth  groups  provide  a setting  for  adolescent  development  of
social  skills,  civic  and  cultural  competencies,  and  a positive  attitude  toward  being  involved
in the  commrinity.  Yorith  groups  provide  the oppoitunity  for  the  adolescent  to take  an
active  part  in  their  own  learning,  to make  decisions  and  contributions,  to take  on
challenging  roles  and  responsibilities,  and  to engage  in part-time  volunteer  work.
The  community-based  youth  group  offers  oppoitunities  and  adult  relationships  that
guide  and  suppoi-t  the  adolescent  in learning  to make  impoitant  decisions  in their  lives
(Batavick,  1997). The  tools  for  the decision-making  process  can  be learned  and  practiced
in a community-based  yorith  group  where  adolescents  not  only  make  decisions  about  their
group  activities,  but  meaningful  decisions  in and  about  the community.
In  this  study,  adolescents  who  paiticipate  in a community-based  youth  group  are
directed  by board  members  who  are peers,  who  engage  the youth  in the  creation  of
oppoitunities  to learn  new  skills,  of  relationships  with  caring  adults,  and  of  service  in the
diverse  community  in which  they  live  (Treichel,  1995).  The  community-based  youth
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group  has aborit  250  members  who  are multi  racial  and live  with  low  and middle  income
families.  The  agency  is located  in the inner  city  of  a large  metropolitan  area in the upper
midwest.  The  organization  is structured  for  youth  members,  specifically  the youth  board  to
be responsible  for  developing  programs.  The  mission  of  the group  is to develop  programs
that  help  guide  the adolescent's  transition  into  adulthood.  Oppoitunities  are offered  in three
areas; employment,  enrichment,  and community  outreach.  These  areas  respond  to the
direction  detetamined  by the youth  board  and youth  members  and are areas which  assist  the
youth  to gain  the necessary  skills,  knowledge,  and attitudes  to reach  their  potential.
This  research  study  addresses  the following  research  question:  Is there  a difference
in the level  of  decision-making  skills  when  comparing  youth  board  members  with  youth
non-board  members  paiticipating  in a community-based  youth  organization?
Research  paiticipants  (eleven  board  members  and nine  non-board  members)
answered  a survey  that  had  five  stages  or categories  in the decision  process.  Four  of  the
five  categories  were  developed  by Marcia  (1966).  The  categories  were:  (1) identity
achievement:  making  a decision  after  exploring  alternatives;  (2) moratorium:  still  exploring
alternatives;  (3) foreclosure:  making  a decision  based  on what  the adolescent's  parents
think;  and  (4) diffusion:  not  wanting  to think  about  making  a decision.  The  fifth  category
was about making  a decision  based  on what  the adolescent's  peers  think,  and was an
addition to the categories  developed  by Marcia.  This  category  is supported  by the research
that discusses the importance  of  the peer  relationship  in early  adolescence  (Eccles  et al.,
1997).  The  survey  had  twelve  qriestions.  (See Appendix  A)
In addition,  interviews  were  conducted  with  some  of  the adolescents  who
participated  in the survey  (five  board  members  and five  non-board  members).  These
interviews  were  another  method  of  comparing  the decision-making  process  between  the
two  groups.  The  interviews  added  qualitative  information  along  with  the quantitative
survey  results.  The  interview  had six  general  open-ended  questions  about  belonging  to a
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community-based  youth  group  and  how  the group  helps  in other  areas  of  their  life.  (See
Appendix  B)
The  survey  will  reflect  the  information  about  where  the  adolescent  is in their
decision-making  process  according  to which  of  the  five  statuses  they  choose.  The  board
and  non-board  members  responses  will  be compared  by  a number  value.  The  interview
answers  by  the  board  and  non-board  members  wil}  be compared  and  the  qrialitative
responses  will  be presented.  The  survey  and  interview  will  show  the  differences  in the
level  of  decision-making  skills  comparing  the youth  board  members  with  youth  non-board
members  paiticipating  in this  community-based  youth  organization.
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CHAPTER  II: LITERATURE  REVIEW
Early  adolescence  is a period  of  rapid  growth  and  a time  for  venturing  from  home
and  family,  allowing  for  exposure  to other  influences.  After  school  time  can  be used  for
healthy  developmental  experiences.  Social  work  research  has forind  that  community-based
yorith  programs  are regarded  as a critical  component  in the healthy  development  of  the
adolescent.  Studies  show  how  yorith-serving  organizations  help  the  adolescent  learn  skills
and  develop  confidence  for  transitioning  into  the  adult  world.  The  programs  should  be
constructive,  stimulating,  and  a preparation  for  passage  into  competent  and  mature
adulthood.  Co'inmunity-based  yorith  programming  can provide  a constructive  pathway
towards  this  goal.
Community-based  Yorith  Programs
According  to Nixon  (1997),  youth  development  can be defined  as a process  that  the
adolescent  can  paiticipate  in over  time  to meet  their  developmental  needs  and  build
competencies.  Positive  youth  development  philosophy  reflects  positive  outcomes  and  has a
strength-based  perspective.  Many  programs  for  the  adolescent  focus  on prevention  with  an
emphasis  on pathological  conditions.  While  prevention  programs  are necessary  and  issues
of drug and alcohol  use, delinquency,  teenage pregnancy,  and school  failure  must  be
addressed,  there  is a failure  to address  the developmental  needs  of  yorith  that  are not  related
to maladaptive  behaviors. It cannot  be assumed that if  problems  are prevented  or
eliminated,  the  adolescent  will  develop  the  range  of  social,  educational,  and  vocational
competencies  necessary  for  becoming  prodrictive  adults.
Nixon  (1997)  refers to Maluccio  (1981)  who wrote  about a competency-based
approach  to social  work  practice.  Maluccio  asserts  that  clients'  ongoing  drive  toward
personal  growth  and  competence  requires  ris to focus  on strengths  and  create  environments
that  suppoit  the  growth  process.  Positive  developmental  outcomes  for  youths  in programs
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that  build  a sense  of  belonging  and  mutual  respect,  provide  opportunities  to do well  in
activities  and  projects  that  are valued  by the  community,  and  provide  consistent,  caring
support,  are important  for  the  health  of  the  community  (Nixon,  1997).  Community-based
youth  programs  are needed  for  positive  adolescent  development  to provide  better
preparation  for  adulthood.
Robeitson  (1997)  suggested  that  positive  youth  development  must  direct  the
programs  and  services  in communities  to all young  people  rather  than  targeting  only  those
with  defined  problems  or those  in high  risk  situations.  He  stated  that  development-focused
programs,  those  programs  that  are intentional  about  providing  experiences  that  support
youth  in their  transition  into  adulthood,  function  best  when  they  are integrated  with  other
systems  such  as neighborhoods,  community  organizations  or  a program  within  an
organization.  Involving  youth  in every  possible  way  in programs  and  institutions  has an
impact  on their  lives.  Both  youth  and  staff  become  more  invested  in what  they  learn,
committed  to their  goals,  and  develop  valuable  leadership  skills  and  experience  through  this
process  more  than  in any  other  way  (Robertson,  1997).
Batavick  (1997)  examined  the  family  support  and  positive  youth  development
practice  and  programs  that  paralleled  and  complemented  each  other.  Both  were
asset/strength-based,  encouraged  consumer  involvement,  valued  empowerment  more  than
treatment,  and  were  consistent  with  an ecological  perspective  and  systems  theory.  In the
strength-based  programming,  the  focus  shifted  from  providing  services  that  respond  to
consumer  problems  to providing  supports  and  oppoitunities  that  enable  personal  growth
(Batavick,  1997).
Pittman  (1995)  suggests  that  in this  time  of  transition  as adolescents  move  away
from  families  out  into  the  world,  the significance  for  community-based  yorith  programs
becomes  critical.  It  is important  for  programs  to be challenging  experiences  that  are
appropriate,  diverse,  and  sufficiently  intense,  and  for  there  to be opportunities  for  real
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paiticipation  and  involvement  in the  full  range  of  community  life  that  helps  meet  the
adolescent's  need  for  developmental  and  transitional  tasks  (Pittman,  1995).
Pittman  discussed  the  strategy  of  linking  prevention  to youth  development.
Application  of  knowledge  about  prevention  has limited  success  because  programs  are not
grounded  in what  we  know  aborit  youth  development:  that  the  developmental  task  is the
search  for  identity,  and  that  setting  goals  determines  strategy.  Instead  of  focusing  on
programs  and  services  as the  strategies  for  problems,  focus  shorild  be on adolescent
developmental  strategies  of  supports,  skills  for  decision-making,  opportunities,  continuity,
challenge,  and  choice  that  motivates  growth  and  change.  These  strategies  encourage  and
support  exploration  and  commitment  for  future  work,  values  and  beliefs,  and  sexual
expression  which  are the  parts  for  establishing  one's  identity.
The  Carnegie  Council  research  began  in 1990.  It  was  a task  force  of  twenty-six
members  who  undertook  two  years  of  study  that  included  an extensive  literature  review,
focus  grorip  discussions  with  young  adolescents,  interviews  with  youth  development
leaders,  twelve  commissioned  papers,  site  visits  to programs  and  organizations,  and  a
survey  of  independent  youth  agencies.  The  task  force  concluded  that  the  community-based
yorith  development  organizations  are a valuable  resource  with  considerable  untapped
potential
According  to the  research  by the Carnegie  Council  on Adolescent  Development
(1992,  p. 11),  America's  young  adolescents  have  a great  deal  of  discretionary  time.  This
time  is unstructured,  unsupervised,  and  rinproductive  for  the  adolescent.  Only  60  percent
of  adolescents'  waking  horirs  are committed  to school,  homework,  eating,  chores,  or  work
while  the  other  40  percent  is discretionary.  Much  of  that  time  is spent  alone.  (1992,  p.lO).
This  discretionary  time  of  the  adolescent  can become  a resource  for  productive,  stiuctured,
and  supervised  activities  in a community-based  yorith  program.
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The  feedback  from  the  Carnegie  Council  Task  Force  was  that  the  potential  of  the
community-based  youth  groups  could  provide  enriching  and  rewarding  experiences  for
adolescents  in  the  form  of  socializing  with  their  peers  and  adults,  learning  to set and
achieve  goals,  competing  fairly,  winning  gracefully,  recovering  from  defeat,  and  resolving
disputes  peacefully.  In a youth  grorip  setting,  youth  acquire  life  skills:  the  ability  to
communicate,  to make  decisions,  to solve  problems,  to make  plans,  and  to set  goals  for
education  and  careers  (Carnegie,  1992,  p 11). Adolescent  needs  match  with  what
community-based  yorith  organizations  could  offer.  The  adolescent's  need  for  other  adult
relationships  could  be filled  by  coaching  and  mentoring  relationships.  Community-based
youth  groups  provide  for  drop-in  activities,  structured  programs  that  develop  inteipersonal
skills,  safe  places,  and  constructive  alternatives.  The  service  programs  could  be designed
and  implemented  for  solutions  to community  problems  and  the  adolescents  could  paiticipate
in  the  decisions  of  the  organizations.  The  adolescents'  need  to belong  to a valued  group
could  find  participation  in formal  and  informal  groups  that  signify  a sense  of  membership
and  belonging  and  contribute  to the  community.  The  oppoitunity  for  the  adolescent  to feel
competent  could  be part  of  programs  that  encourage  the  practice  of  new  skills,  priblic
peiformance  and  recognition,  and  reflection  on personal  and  group  accomplishments.
Community-based  youth  programs  offer  great  potential  as a resource  for  helping
and  guiding  the  adolescent  along  the  developmental  pathway  to adulthood:  making  the
decisions  that  determine  one's  identity.  Those  decisions  are about  future  work,  career  or
vocation;  ideology,  beliefs  and  values;  and  sexual  expression.  The  resorirce  and  potential
of  the  adolescents  for  society  is great,  and  how  they  are nurtured  for  the  quality  of  their
decisions  determines  orir  future.  The  literature  supports  the  hypothesis  that  effective  and
thoughtful  community  programs  will  serve  our  yorith  by  promoting  their  development  into
whole  and  healthy  adults.
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Adolescent  Developmental  Stage  of  Identity
Erik  Erikson  recognized  that  humans  continue  to develop  throughout  their  entire
lifespan.  He  developed  a scheme  involving  eight  stages  beginning  with  infancy  and
extending  into  old  age (Kail  &  Wicks-Nelson,  1993,  p. 457).  Erikson  claimed  that  the
challenge  of  adolescence  is finding  identity  versus  role  confusion.  Role  confusion  is the
lack  of  direction  and  cominitment,  or  lack  of  exploration  of  options  by  an adolescent  in the
areas  of  future  work,  ideology,  and  sexual  expression.  In addition,  the  adolescent  is facing
new  societal  demands  along  with  physical  changes.  Consequently,  this  is a time  for
reevalriation  of  the  self  by  the  adolescent  to discover  who  they  will  become.
Identity  is who  we  are and  how  we  describe  ourselves.  Some  of  the  descriptions
we  use are based  on the  kind  of  work  we  do, our  beliefs,  expectations,  and  relationships.
The  adolescents  struggle  with  making  decisions  as they  make  commitments  to their  future,
beliefs,  values,  and  sexual  expression.  The  process  of  making  decisions  is necessary  for
one's  identity  formation.  According  to Erikson,  identity  is characterized  by  the  "actually
attained,  but  forever  revised  sense  of  reality  of  the self  within  the  social  reality"  (Kail  &
Wick-Nelson,  1993,  p. 458).  Identity  formation  is a lifelong  process  that  begins  in
childhood  and  is a vital  task  during  adolescence.
Adolescents  begin  rising  abstract  psychological  and  social  terms  when  describing
themselves.  They  find  new  respect  for  their  ability  to monitor,  manipulate,  and  judge  their
thinking  and  actions.  Adolescence  is a time  for  self-reflection  and  self-awareness.  There
may  be a rejection  of  a previorisly  held  self-concept  and  a search  for  a new  identity  that
integrates  the  past  and  the  present  (Kail  &  Wicks-Nelson,  1993,  p. 457).
Waterman  (1982),  who  studied  identity  development  of  the  adolescent  through
adulthood,  referred  to Erikson's  construct  of  identity  as the  principle  tool  for  studying  this
period  of  personality  development.  Erikson  commented  on the  adolescent  identity  process:
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The  wholeness  to be achieved  at this  stage  I have  called  a sense  of  inner  identity.
The  young  person  in order  to experience  wholeness,  must  feel  a progressive
continuity  between  that  which  he has come  to be during  the  long  years  of  childhood
and  that  which  he perceives  others  to see in him  and  to expect  of  him.  Individually
speaking,  identity  includes,  but  is more  than,  the  sum  of  all the  successive
identifications  of  those  earlier  years  when  the  child  wanted  to be, and  often  was
forced  to become,  like  the  people  he depended  on.  Identity  is a unique  product,
which  now  meets  a crisis  to be solved  only  in new  identifications  with  age mates
and  with  leader  figures  oritside  of  the  family.  (Erikson,  1968,  p. 87)
Erikson  viewed  the  developmental  process  as a series  of  crises  or  challenges  as a
person  moves  from  stage  to stage. From  the  resolution  of  each  challenge  or  crisis,  growth
occurs  and  is dependent  on the  qriality  of  each  decision.  The  crisis  or  challenge  comes
from  the  streSS of  the  exploration  of  choices  before  the  commitment  is made  to a decision.
When  childhood  identities  translate  into  adult  experience  without  doubt  or  conflict  there  is
no crisis.  In  contrast  when  a person  struggles  with  purpose  or  faith,  adult  commitments
are formed.  This  struggle  is the  crisis,  and  making  decisions  and  commitments  is the
challenge  (Erikson,  1968).  Both  exploration  and  commitment  are characteristics  of
decisions  that  form  one's  identity  (Meeus,  1996).
Erikson  noted  that  in the  search  for  identity,  peers  and  adults  outside  the  family  are
important  influences  in the  development  of  "new  identifications"  for  the adolescent.  The
community-based  youth  group  of  caring  adults  and  peers  outside  the  family  provides  a
positive  influence  for  the  adolescent's  decision-making  process,  which  is essential  for  the
developmental  task  of  seeking  identity.
Research  Measuring  Adolescent  Identity
Waterman  (1982)  has identified  themes  that  operationalize  the  assessment
instruments  that  study  facets  of  Erikson's  construct  of  identity.  These  themes  are as
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follows:  a sense of  self  definition;  a commitment  to goals,  values,  and beliefs;  effort
toward  implementing  commitments;  consideration  of  a range  of  identity  choices;  self
acceptance;  personal  riniqueness;  and conviction  in one's  personal  future.  These  themes
may  be used  in various  combinations  for  assessing  identity.  According  to Waterman
(1982)  some  of  the assessment  instruments  where  these  themes  may  be found  are
Rasmussen's  (1961)  Ego  Identity  Scale,  Dignan's  (1965)  Ego  Identity  Scale,  The  Ego
Identity-Incomplete  Sentences  Blank  (Marcia,  1966),  the Inventory  of  Psychosocial
Development  (Constantinople,  1969),  and the Identity  Achievement  Scale  (Simmons,
1970).
Marcia  (1966)  studied  identity  development  of  male  college  students.  To assess
ego identity  Marcia  used  measures  and criteria  congruent  with  Erilson's  formulation  of  the
identity  crisis  as a psycho-social  task. Measures  were  a semi-structured  interview  and an
incomplete-sentences  blank.  The  subjects  responded  to statements  about  goal  setting,
authoritarianism,  vulnerability  to self-esteem  change,  and stressful  concept-attainment.
He developed  four  ego-identity  statuses  to classify  their  responses.  The  movement  may  be
linear  Or back  and forth  between  the identity  statuses. The  criteria  used  to establish  identity
status  consisted  of  two  variables,  commitment  and crisis  which  was applied  to occupation,
religion,  and political  ideology.  Marcia'  s study  described  the measures  and validated  the
four  statuses  of  responses  for  the late  adolescent  identity  crisis.  Identity  achievement  and
diffusion  were  the polar  alternatives  of  status  which  was inherent  in Erikson's  theory.
The  main  contribution  of  this  study  was the development,  measurement,  and  paitial
validation  of  the identity  statuses  as individual  styles  of  coping  with  the psycho-social  task
of  forming  an ego identity.  Marcia's  forir  ego identity  statuses  were:  identity  achievement
- being  certain  of  a decision  after  exploring  options;  moratoririm  - in crisis,  searching,  and
sttuggling  with  alternatives;  foreclosure  - relying  on adults'  opinions  for  decisions;
diffusion  - lacking  direction  (Marcia,  1966).
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Waterman  (1982)  suggested  that  as the  adolescent  becomes  older,  they  undergo
progressive  developmental  shifts.  Using  Marcia's  identity  status  model  as a classification,
progressive  developmental  trends  were  drawn  from  individual  progressive  developmental
shifts.  This  means  that  an adolescent,  as they  age,  may  shift  from  one  identity  status  to
another  during  the  decision-making  process  as they  move  toward  their  identity.  The
process  has the  characteristics  of  exploration  and  commitment.
Waterman  (1982)  reviewed  the  research  and  theory  of  identity  development.  He
proposed  that  in the  transition  from  adolescence  to adulthood,  there  was  a strengthening  in
the  sense  of  identity.  When  the  identity  consttuct  was  expanded  to include  the  processes
by which  identity  is fox-med,  he hypothesized  that  over  time  there  will  be a progressive
developmental  shift  in identity  status.  For  example,  the  adolescent  may  be in the  status  of
identity  diffusion  (lacking  direction)  and  move  to foreclosure  (relying  on what  adults  think)
and/or  move  to moratorium  (exploring  different  ideas)  before  reaching  identity
achievement.
The  research  of  Meeus  (1996)  was  in two  parts.  The  first  part  surveyed  studies
during  the  period  of  1966-1993  on adolescent  identity  development  and  progressive
developmental  trends  (the  shifting  between  Marcia's  ego-identity  statuses).  An  example  of
shifting  developmental  trends  might  be a shift  from  diffusion  to foreclosure  or moratorium
status and  then  from  moratorium  to identity  status.  The  shifts  might  be progressive  or
regressive depending  on life's  circumstances.  Few  studies  show  the  progressive
developmental  trends  where  ceitain  patterns  for  the  adolescent  might  be observable  at
different  ages. There  were  two  methods  to make  the  identity  status  model  more  sensitive  to
progressive  developmental  trends.  One  was  to use separate  measures  for  the  features  of
commitment  and  exploration,  and  the  second  was  to focus  on the  younger  adolescent.
Meeus  (1996)  found  as many  progressive  developmental  trends  in high  school  students  as
in college  students.
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In  the  second  part  of  Meeus'  study  in 1996,  (using  Marcia's  model),  identity  status
was  measured  along  with  exploration,  commitment  and  psychological  well-being.  A  broad
sample  of  2,777  adolescents  between  the  ages of  twelve  to twenty-forir  were  tested.  The
identity  statuses  were  consttucted  as follows:  diffusion  - low  commitment  and  low
exploration;  foreclosure  - high  commitment  and  low  exploration;  moratorium  - low
commitment  and  high  exploration;  identity  achievement  - high  commitment  and  high
exploration.
Meeus  studied  the  relationship  between  psychological  well-being  and  the  identity
statuses.  Those  subjects  in the  identity  achievement  category  showed  the  highest
psychological  well-being  and  subjects  in the  moratoririm  category  showed  the  lowest
psychological  well-being  of  all  the  categories.  Moratorium,  the  ego-identity  status  of
exploring  different  ideas,  is usually  classified  along  with  identity  achievement  as one  of  the
high  statuses  (Marcia,  1980).  High  status  was  supported  by Meeus'  research  data  in a
number  of  areas  such  as social  skills,  intimate  relationships,  and  school  performance
(Meeus,  1996).  However,  psychological  well-being  for  the  moratorium  status  was  at a
low  level  that  indicated  an identity  crisis.  The  results  from  Meeus'  study  showed  that
adolescents  who  have  had  a positive  personality  profile  needed  an identity  crisis  where
developmental  alternatives  were  explored  in order  to continue  progressive  development.
At  the  conclrision  of  Waterman's  review  of  the  research  (1982),  he recommended
longitudinal  studies  of  a broad  range  of  ages. Waterman  claimed  that  more  information
was  needed  aborit  the  roots  of  identity  in the  years  before  and  during  high  school  and  the
nature  of  identity  changes  during  the adult  years.  He  suggested  that  this  effort  worild  bring
more  rinderstanding  aborit  developmental  patterns.  Waterman  recommended  for  further
study  an assessment  of  possible  predictor  variables  of  identity  change.
To  summarize,  development  of  Marcia's  (1966)  four  ego-identity  statuses;  identity
achievement,  moratoririm,  foreclosure,  and  diffusion  provide  a method  for  the  study  of  the
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adolescent  decision-making  process.  It  is assumed  by  this  author  that  there  are multiple
contexts  that  influence  the  growth  and  development  of  the adolescent.  The  community-
based  youth  group  is one  context  that  can  provide  an impoitant  and  positive  influence.
Measuring  the  quality  of  decisions  of  adolescents  in a community-based  youth  group  will
be the  focus  of  this  study.
The  Decision-making  Process  of  Adolescents
Galotti  &  Kozberg  (1996)  looked  at adolescents'  experience  of  life-framing
decisions.  "It  is a time  of  emerging  cognitive  abilities  with  a growing  sense  of  autonomy,
and  society's  expectation  for  problem-solving  and  personal  decisions"  (Galotti  &  Kozberg,
1996).  Cognitive  developmental  psychologists  working  in Piagetian  or neo-Piagetian
traditions  view  adolescence  as a time  of  profound  revolution  in cognitive  ability
(Danner,1989:  Keating,  1990).  According  to Keating  (1980),  the  adolescent  has the  ability
to think  aborit  the  possibilities,  the capacity  to hypothesize,  and  test  new  ideas.  The
adolescent  has the  ability  to think  ahead  and  measure  the consequences.  The  adolescent  can
reflect  on their  own  thinking,  and  move  beyond  old  limits  while  discovering  new  horizons.
Erikson  (1968)  confirmed  that  as the cognitive  growth  of  the  adolescent  increases,  they
begin  to think  more  abstractly  and  less egotistically  than  younger  adolescents.
The  research  of  Galotti  &  Kozberg  (1996)  described  the  growing  good  feelings  that
adolescents had  as they  became  more  confident  about  their  ability  to make  decisions.  The
process  of  making  a decision  was  difficult  and  stressful  for  adolescents  (Galotti  and
Kozberg,  1996).  Educational  decisions  were  a potent  predictor  of  life-corirse  in adulthood
(Galotti  and  Kozberg,  1996).  The  authors  concluded  from  the  study  on adolescent
development  that  variations  in decision-making  skills  may  be related  to the  ways  in which
adolescents  resolved  developmental  tasks.  There  was  a relationship  between  identity
formation,  cognitive  development,  and  an educational/vocational  decision.  Schools,
parents,  and  community  organizations  were  viewed  as potential  teachers  of  exploration  and
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decision-making  skills  to promote  self-understanding  for  the adolescent  (Galotti  and
Kozberg,  1996).
Eccles,  Early,  Frasier,  Belansky,  &  McCarthy  (1997)  studied  Barber's  hypothesis
of  adolescent  functioning  related  to experiences  of  connection,  regulation,  and  support  for
autonomy  at home,  in school  and with  peers. Barber  (1997)  outlined  and  justified  the
importance  of  three  dimensions  of  family  context  for  healthy  development.  The  definition
of  connection  was those  relationships  of  emotional  support  which  creates  a strong  sense of
connectedness.  Predictability  and structure  for  behavior  defined  regulation.  Autonomy
was the  control  and opportunity  for  independent  decision-making.  It  was the hypothesis  of
the study  by Eccles  et al., (1997)  that  these  characteristics  are critical  for  the
developmentally  healthy  adolescent  in other  contexts.  The  adolescent  transferred  these
dimensions  or socialization  processes  of  connection,  regulation,  and aritonomy  which  they
learned  in their  family  into  other  contexts  such as school,  community,  and peer
relationships.
According  to Bandura  (1977),  humans  have  a need  for  competence,  feelings  of
personal  efficacy,  and  feelings  of  autonomous  control  over  one'  s life.  According  to
Skinner  (1995),  the three  fundamental  needs  were  competence,  autonomy,  and relatedness
which  were  pait  of  families'  contextual  maps. Thus,  the family  can provide  both  regulation
or discipline  that  becomes  interna}ized  by the adolescent,  as well  as oppoitunity  for
psychological  autonomy  for  the adolescent  to acquire  competencies  (Eccles  et al., 1997).
Connectedness  and emotional  support  were  positive  indicators  for  successful  development,
particularly  for  girls  (Eccles  et al., 1997).  These  findings  can help  the "socializers"
(parents,  older  siblings,  teachers,  clergy,  peers,  and the community)  to be conscious  and
deliberate  in their  effort  of  support  to children  and adolescents.
Eccles  et al. (1997)  found  that  adolescents  developed  in multiple  contexts:  families,
schools,  a variety  of  peer  groups,  work,  neighborhoods,  comrmmities,  and  cultures
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(Eccles  et al., 1997).  During  adolescence,  there  were  changes  in the  relative  attaehment  to
and  preference  for  their  peer  grorip  as compared  to their  family  (Eccles  et al, 1997).  The
study  stated  that  adolescents  reduced  their  psychological  investments  in those  contexts,
such  as schools,  that  do not  provide  them  with  increasing  opportunities  for  autonomous
decision-making.
As  the  adolescent  moves  into  the  world  and  away  from  the  family,  the  need  for
support  for  continued  work  on identity  development  and  decision-making  skills  is
impoitant.  Community-based  youth  groups  provide  activities  and  programs  that  support
connections  with  caring  adults,  and  opportunities  for  internalizing  positive  behavior  and
psychological  aritonomy.  These  characteristics  help  to build  decision-making  skills  in the
adolescent.
The  development  of  decision-making  skills  of  the  adolescent  requires  certain
attributes.  Family  suppoit  is helpful  to the  healthy  growth  of  the  adolescent,  but  as the
adolescent  begins  to separate  from  the  family,  having  other  caring  adults  in the  adolescent's
life  provides  impoitant  modeling  for  growth,  development,  and  skill  building  for  making
decisions.  Places  and  oppoitunities  for  exercising  decision-making  skills  increases  self-
efficacy,  and  self  confidence.  Psychological  autonomy  for  the  adolescent  is necessary  for
adeqriate  decision-making.  These  attributes  and  characteristics  are part  of  what  helps  the
adolescent  succeed  in finding  their  identity  and  develop  appropriately.
Grorip  Approaches  and  Risk  Factors  for  Adolescent  Development
The  greatest  risk  factor  to adolescent  development  is poverty.  "More  than  one-fifth
of  our  nation's  children  live  in poverty"  (Sawhill,  1992).  Many  poor  children  live  in the
inner-cities,  and  are confronted  with  inadequate  schools,  violence  in the  home  and  on the
streets,  substance  abuse,  neglect,  negative  role  models,  and  poor  health  care.  Youth  who
grow  rip  in poverty  ridden  neighborhoods  are at increased  risk  for  problem  behaviors  such
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as juvenile  delinquency,  substance  abuse,  teenage  pregnancy,  and dropping  out  of  school
(O'Donnell,  Michalak,  Ames,  1997).
Hawkins,  Catalano,  and Miller  (1992)  in their  study  of  adolescent  risk  factors  made
these  comments:
In addition  to poverty,  a ntunber  of  other  risk  factors  appear  to increase  the
likelihood  that  adolescents  will  engage  in problem  behaviors.  Community  risk
factors  include  low  neighborhood  attachment,  community  disorganization,  and
extreme  economic  deprivation.  Early  and persistent  antisocial  behavior,  academic
failure  in elementary  school,  and lack  of  commitment  to school  are school  risk
factors.  Individual  and peer  risk  factors  include  friends  who  engage  in problem
behaviors  and have  favorable  attitudes  toward  problem  behaviors.  (p. 65)
The  abuse  of  alcohol  and other  drugs  during  adolescence  is a serious  public  health
problem  (Hawkins  et al., 1992).  The  consequences  of  drug  use for  the adolescent  and
society  are enormous.  The  developing  adolescent's  use of  dtugs  undermines  motivation,
interferes  with  cognitive  processes,  contributes  to debilitating  mood  disorders,  and
increases  risk  of  accidental  injury  or death  (Hawkins  et al., 1992).  Adolescent  substance
abuse  costs  society  in the areas of  health  care, educational  failure,  mental  health  services,
drug  and alcohol  treatment,  and  juvenile  crime  (Hawkins  et al., 1992).
All  adolescents  are at risk  in this  time  between  childhood  and adulthood.  In
addition  to the risks  already  mentioned,  the adolescent  shifts  psychologically  between  these
two  stages,  stress is high  for  the adolescent  trying  to make  a college  decision,  and peer
pressure  is very  high  for  risky  behavior.  Community  support  can help  to guide  youth  to
more  positive  behaviors,  including  good  decisions  which  can lead  to establishing  identity.
O'Donnell  et al., (1997)  described  the Collaborative  Afterschool  Program  which
was designed  as an inner-city  mentoring  and prevention  program  for  children  and teens.
This  was a partnership  among  the local  YMC  A, three  elementary  schools,  one middle
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school,  the  department  of  social  work  at an rirban  university,  a church,  a child  guidance
center,  an art  museum,  and  the  county  probation  department.  Representatives  from  these
agencies  joined  with  the  community  residents  to design  a prevention  program  for  children
and  teens.  Neighborhood  youth  and  yoring  adults  were  hired  as mentors  and  program
facilitators.
This  study  by  O'Donnell  et al.,  (1997)  was  based  on the  social  development  model
as an approach  for  preventing  health  compromising  problems  and  antisocial  behaviors
among  adolescents.  The  model  proposed  an understanding  of  risk  factors  leading  to
problems  and  protective  factors  leading  to healthy  behaviors.  Bonding  was  a key  factor  in
resisting  problem  behaviors,  and  bonding  (attachment)  was  defined  as a sense  of  belonging
and  contributing  to family,  community,  school,  and  peers.  The  after-school  program
provided  children  and  youth  with  skills,  opportunities,  and  rewards  as an effective
prevention  strategy.  The  mentoring  program  created  in children  and  adolescents  a sense  of
belonging  and  contributing  to family,  school,  peers,  and  the  community  (O'Donnell  et al.,
1997).  Commitment  was  also  a key  factor  and  was  defined  as an investment  in the  future
(O'Donnell  et al., 1997).  Both  the  mentors  and  some  of  the  children  became  bonded  to the
prosocial  units  and  began  to internalize  their  standards  for  prosocial  behavior.  The  youth
working  with  the  children  modeled  and  verbalized  clear  norms  against  involvement  in
problem  behavior.
The  study  by  O'Donnell  et al., (1997)  suggested  that  the  older  adolescent  mentors
needed  support  services  to help  them  deal  with  poveity,  violence,  and  discrimination  in
their  lives.  The  mentors  needed  supervision,  leadership  training,  conflict  resolution
training,  behavior  management,  and  tutoring  skills  to be effective  mentors.  This  training
added  to their  knowledge  and  skill  base  and  consequently,  many  of  the  mentors  made  a
decision  to further  their  education.
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The  inner-city  youth  mentoring  program  for  children  at-risk  was beneficial  both  to
the mentors  and children.  The  adolescent  mentors  understood  what  the children  needed  to
survive  in their  communities,  schools,  and families  because  they  were  from  the same
neighborhoods  as the children  they  were  mentoring.  The  youth  mentors  were  involved  in
planning  the program  and developing  the intervention.  Both  the mentors  and children  were
helped  in this  program,  with  structure  and supervision  as key  parts  to its'  success.
Promoting  resilience  strategies  to prevent  substance  abuse  in adolescents  was
researched  by Kaplan,  Turner,  Norman,  and Stillson  (1996).  In the resilience  model,  there
were  two  essential  components  for  its'  development.  The  first  was  the  presence  of
biological,  psychological,  and environmental  risk  factors  such as stressful  life  events
and/or  toxic  conditions.  The  second  was the presence  of  protective  factors  such  as family,
community,  and  institutional  safety  nets.
Kaplan  et al., (1996)  formd  that  adults  working  with  inner-  city  adolescents  used
the resilience  model  when  determining  strategies  for  prevention.  The  techniques  of  self-
efficacy,  realistic  appraisal  of  the  environment,  social  problem-solving  skills,  sense  of
direction,  adaptive  distancing,  and a warm,  supportive  environment  were  emphasized.  It
was proposed that  the single  most  impoitant  factor  in fostering  resilience  was having  a
positive,  supportive  relationship.  In the conclusion  of  the study,  it was found  that  building
good relationships  and working  in a collaborative  manner  were  essential  to the process  of
helping  workers implement  new  prevention  techniqries  (Kaplan  et al., 1996).  Workers
concuned  that the role  of  the caring  and suppoitive  relationship  and a safe environment  to
resist  a toxic  environment  provided  necessary  bonds  between  workers  and adolescents  for
the prevention  of  substance  abuse  (Kaplan  et al., 1996).
To  assess social  networks  of  adolescents,  five  dimensions  were  studied  by Frey
and Rothlisberger  (1996):  social  integration;  potential  and actual  suppoiters;  supportive
climate  and suppoitive  environment;  received  and enacted  support;  and perceived
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adequacy.  The  results  confirmed  that  adolescents  turn  to their  families  for  suppoit  for  day-
to-day  matters  and  in emergency  situations  first.  While  peers  play  an impoitant  pait  in the
adolescent  social  network,  they  may  not  be the  buffer  for  stressful  situations.  Frey  and
Rothlisberger  found  that  for  the  adolescent  there  was  a relationship  between  the  quality  of  a
social  network  and  the  vulnerability  to a mimber  of  problems.  The  quality  of  the
adolescent's  network  was  one  of  the  determining  factors  for  healthy  development.
Hawkins  et al.,  (1992)  found  that  a risk-focused  approach  for  drug  abuse
prevention  was  successful  in reducing  risk  factors  for  other  adolescent  problem  behaviors
such  as delinquency,  teenage  pregnancy,  school  misbehavior,  and  becoming  a school  drop-
out. Funding  for  adolescents  at-risk  is more  available  becarise  of  the  immediacy  of  the
problematic  behavior.  Further  they  suggest  that  all adolescents  are at-risk  because  it is a
time  when  the  youths  separate  from  their  families  and  attach  to their  peers.  Suppoit  in the
community  for  this  transition  of  the  adolescent  into  adulthood  is crucial.  The  adolescent  is
in the  throes  of  finding  their  identity  which  sets up a crisis  of  enormous  proportions  and
that  is a "risk."  The  struggle  for  identity  creates  a stronger  adult  than  the  adolescent  who
accepts  the  norms  and  values  of  their  family  without  exploring  other  ideas.  Accepting
one's  family  vah'ies  after  the  process  of  exploration  is necessary  for  growth.  Guidance  and
support  from  adults  other  than  family  is helpful  in the  exploration  process.
An  after-school  mentoring  program  can  benefit  both  the  younger  and  older
adolescents  as part  of  a comrminity-based  youth  organization,  with  mentors  providing
modeling  to the younger  adolescents.  Mentors  gain  a sense  of  purpose  in their  lives  when
they  help younger  adolescents  with  school  work  and  behavior  problems.  Mentoring
programs  can  help  adolescents  focus  on identity  issues  and  learn  about  how  to make
decisions.
In  summary,  the  developmental  task  of  the adolescent  is the  search  for  identity.
This  search  requires  decisions  in the  areas  of  future  work,  ideology,  and  sexual/social
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expression.  Decision-making  skills  help  the  adolescent  in this  process.  Marcia  (1966)
developed  four  identity  statuses  that  include  the  characteristics  of  exploration  and
commitment.  These  statuses  measure  the quality  of  decisions  and  classifies  where  the
adolescent  might  be in their  identity  process.  Families,  communities,  churches,  and
schools  can suppoit  adolescents  in this  identity  process.  The  characteristics  of  connection
by caring  peers  and  adults,  regulation  by predictibility  and  structure,  and  psychological
autonomy  contribute  support  for  adolescent  development  toward  adulthood.  There  are
risks  for  the  adolescent  as they  move  into  adulthood.  Poveity  is the  major  problem.  As  the
adolescent  separates  from  the  family,  the  adolescent  experiences  a need  for  opportunities  to
exercise  making  decisions,  learning  leadership  skills,  socializing,  being  of  service,  and
having  meaningful  relationship  with  caring  adults.  A  commrinity-based  youth  program
worild  serve  this  purpose.
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CHAPTER  III:  CONCEPTUAL  FRAMEWORK
There  are several  theories,  models,  and  frameworks  that  support  the  research
question:  How  does  the  community-based  youth  group  support  adolescent  decision-
making  which  leads  toward  identity  development?  The  notion  that  adolescents  experience
rinique  tasks  and  crises  is suppoited  by Erikson's  psychosocial  model.  Social  learning
theory  along  with  the  social  development  model  applied  to adolescent  social  groups,
explains  the  role  of  observation  and  modeling,  direct  perceptions,  analysis,  and  behavior
on adolescent  development.  Connection,  regulation,  and  autonomy  are dimensions
necessary  for  healthy  development  of  the  adolescent  as they  transition  from  child  to adult
and  from  family  to peer  grorip,  part  of  the identity  development  process.  Marcia's  ego-
identity  status  model  measures  the  quality  of  decisions.  Together  these  theories  explain  the
process  of  how  the  adolescent  develops  an identity  through  decisions  about  future  work,
ideology,  and  sexual  expression.  The  community-based  youth  grorip  can  be a method  of
support  for  adolescents  to practice  and  learn  the skills  for  decision-making.
Psychosocial  Model
Erikson  is credited  with  emphasizing  social  factors  in psychoanalytic  thinking  and
ego-psychology.  In  ego-psychology,  the  ego  strives  for  mastery  and  competence
throughout  life  (Corey,  1996,  p.98).  Erikson's  focus  was  on the  role  of  the  ego  or the
rational  part  of  the  personality.  Erikson  recognized  that  hriman  development  involves  eight
stages  of  growth.  All  stages  involve  crises  as an expected  part  of  growth.  Passage  from
one  stage  to the  next  is contingent  on completing  the  last  stage. Yet,  throughout  one's  life  a
return  to any  of  the  prior  stages  for  more  work  is possible.  The  past  has meaning  for  the
future,  there  is continuity  between  the  stages,  and  each  stage  is related  to the  other  (Corey,
1996,  p.l05).  Social  influences  are part  of  each  stage.
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The  adolescence  stage  is from  age twelve  to twenty-four  and  is referred  to as
identity  versus  role  confusion  by  Erikson.  It  is a time  of  transition  between  childhood  and
adulthood,  a time  for  testing  limits,  breaking  dependent  ties,  establishing  a new  identity.
There  are major  conflicts  over  clarification  of  self-identity,  life  goals,  and  life's
meaning(Corey,  1996,  p. 105).
Failure  to achieve  a sense  of  identity  results  in role  confusion.  Role  confusion  may
be the  result  of  being  in the  exploration  phase  of  testing  various  options.  Experimentation
is expected  at this  stage.  The  adolescent  may  try  various  identities.  Another  response  to
role  confusion  is a lack  of  interest  by  the adolescent  in exploring  or making  a commitment
or decision  about  identity.  The  struggle  for  the  adolescent  is to define  who  they  are,  where
they  are going,  and  how  to get  there.  Consequently,  if  they  fail  to achieve  a sense  of
identity,  role  confusion  contimies  (Corey,  1996).
Adolescence  is a time  of  experiencing  diverse  pressure  from  parents,  peers,  and
society.  The  diverse  pressure  for  making  choices  and  decisions  can  interfere  in the
formation  of  a clear  identity  for  the  adolescent.  Parents  can  feel  threatened  when  their
adolescent  is trying  different  identities  even  though  experimentation  is pait  of  the  process  of
forming  one'  s identity.  Peers  may  exert  pressure  for  adolescent  behaviors  that  are not
always  acceptable  to adults.  Society  exerts  pressure  to move  in a direction  that  might  be in
conflict  with  personal  values,  for  example  prirsuing  a career  for  material  gain  instead  of
self-fulfillment.  All  of  these  pressures  and  conflicts  provide  confusion  for  the  adolescent.
The  adolescent  seeking  an identity  has the  task  of  integrating  a system  of  values  that
will  give  their  life  direction.  In order  to develop  a personal  philosophy  of  life,  the
adolescent  must  make  key  decisions  relating  to religious  and  political  beliefs,  sexual  ethics,
and  values  (Corey,  1996,  p 105).  Values  and  beliefs  provide  a guide  and  framework  for
making  decisions.  When  an adolescent  is without  values  and  beliefs,  confusion  exists.
The  search  for  identity  also  requires  role  models.  They  can  be examples  for  the  adolescent
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of  how  they  might  live  their  life.  Role  models  provide  options  and  ideas.  A  community-
based  youth  group  can  provide  positive  role  models,  teach  leadership  skills,  help  make
decisions,  reinforce  positive  values,  and  offer  participation  in community  service  projects.
This  type  of  group  is a vehicle  for  guidance  in the  integration  of  values  for  adolescents  and
the  transition  into  adulthood.  A  community-based  youth  organization  provides  peer  and
adult  suppoit  for  the  adolescent  to explore  decisions  about  the  future,  ideology,  and  sexual
expression  in a positive  and  safe  environment.
Connection,  Regulation,  and  Autonomy
Barber's  three  dimensions  of  healthy  adolescent  development  in the  family  are
connection,  regulation,  and  aritonomy  (Barber,  1997).  Barber  used  this  framework  for
understanding  developmental  issues  associated  with  such  influences  as the  study  of  the
shifting  of  peer  and  family  influences  during  the transition  into  and  through  adolescence
(Brown,  1990),  and  the  study  of  family  and  school  connection  (Eccles  et al., 1997).
The  research  of  Eccles  et al. (1997)  studied  the  relationship  of  Barber's  dimensions
to adolescents'  functioning.  Connection  was  defined  as emotional  support  in relationship
with  others  to create  a strong  sense  of  connectedness.  Regulation  was  predictability  and
structure  for  behavior.  Autonomy  was  psychological  autonomy  defined  as having  control
and  opportunity  for  decision-making.  This  framework  of  connection,  regulation,  and
autonomy  supported  the  hypothesis  that  the  adolescent  takes  these  dimensions  learned  in
their  family  and  uses  them  in other  contexts  such  as school,  peer  groups,  and  community.
Fuligni  &  Eccles  (1993)  studied  how  variations  in characteristics  linked  to support
for  autonomy,  regulation,  and  connection  within  the  contexts  of  family  and  peer  groups
might  explain  changes  for  the adolescent.  Developmentally,  the  adolescent  is ready  to seek
a more  separate  identity.  The  younger  adolescent  begins  to separate  from  their  family  and
have  a preference  for  their  peers.  If  the  adolescent  develops  aritonomy,  connection,  and
regulation,  they  can  successfully  make  the  transition  from  family  to other  contexts.  If  the
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adolescent  has not  developed  these  demensions  in their  family,  or  developed  them
insufficiently,  the  community-based  youth  organization  can  provide  oppoitunities  for
connection  (with  peers  and  adults),  regulation  (by  providing  structure  and  predictability  for
behavior),  and  aritonomy  for  the  adolescent  for  making  decisions  about  the  program  of  the
organization.  The  adolescent  engages  or reduces  their  investment  from  contexts  that  do not
provide  opportunities  for  autonomous  decision-making  (Eccles,  1997).  For  example,  as
the adolescent  maUu-es,  a reduction  of  interest  in school  will  happen  if  the  school  does  not
provide  increasing  opportunities  for  making  autonomous  decisions  by  the  student.  The
community-based  youth  grorip  can  provide  opportunities  for  autonomous  decision-making
for  the adolescent  and  fill  that  void  in a positive  way.
The  dimensions  of  connection,  regulation,  and  autonomy,  as suggested  by  Barber
(1997),  are important  to the  developmental  process  for  the adolescent  in their  search  for
identity.  The  contexts  of  families,  schools  and  communities  can  be purposeful  and  aware
in providing  these  dimensions  needed  for  healthy  adolescent  development.  The
community-based  youth  group  can  utilize  the  dimensional  framework  of  connection  with
caring  adults  in a nonparental  context  that  provides  modeling  for  behavior  and  decision-
making.  The  community-based  youth  group  can define  the  dimension  of  regulation  as a
need for  external  behavior  and  discipline  that  can be internalized  for  the  adolescent.  That
can  lead  the  adolescent  to the  experience  of  being  productive,  setting  goals,  and  succeeding
in the  community-based  youth  group,  school,  peer  group,  work,  neighborhood,  and
family.  The  dimension  of  autonomy  can  be experienced  in the  community-based  youth
group  by  allowing  a youth  board  to make  decisions  aborit  all activities  with  feedback  from
members,  as well  as be responsible  for  all aspects  of  the  group,  with  adults  always  present
and  available  for  support.
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Ego  Identity  Status  Model
Marcia's  identity  status  model  (1966)  measures  adolescent  responses  or decisions
about  their  identity  in the areas of  future  work,  ideology,  and sexual  expression.  The
identity  status  model  is supported  by Erikson's  theory  of  development  for  the adolescent
seeking  identity  versus  role  confusion.  The  four  statuses  classify  responses  to questions  or
statements  about  the quality  of  the decision  rather  than  the content  of  the decision.  The  four
identity  statuses  are as follows:
1. Identity  achievement:  The  adolescent  has experienced  a crisis,  explored
alternatives  and is now  secure  in a commitment  to an occupation  and  ideology.
2. Moratorium:  For  the adolescent,  the crisis  is ongoing  and is struggling  with
alternatives,  searching  for  a suitable  ideology  and occupation.
3. Foreclosure:  The  adolescent  has stated  an ideology  and career,  knit without
exploration  because  of  not  doing  the research  and relying  on the advice  of  parents
and adults.  There  is the commitment  to a decision.
4. Diffusion:  The  adolescent  has not  faced  the crisis  or made  a commitment.
Instead  they  are lacking  direction.  (Kail  &  Wicks-Nelson,  1993,  p. 458)
Meeus  (1996),  using  Marcia's  identity  status  model  hypothesized  that  as
adolescents  become  older  they  rindergo  progressive  developmental  shifts  in the identity
statuses.  The  results  are progressive  developmental  trends.  These  categories  are  useful
when  designing  yorith  programs  because  adolescents  may  move  from  one category  to
another  for  many  reasons  related  to age, internal  pressures  within  the individual  and
external  pressures  from  family,  peers,  school,  and comtminity.
Meeus  (1966)  added  measures  of  exploration  and commitment  to the forir  identity
statuses.  Psychological  well-being  was another  component  that  Meeus  studied.  He found
that  psychological  well-being  was highest  in the identity  achievement  status  and lowest  in
the moratoririm  status,  which  is considered  to be the second  highest  identity  status. The
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moratorium  status  is high  in exploration  which  has crisis  as a characteristic.  Crisis  is a
necessary  step in reaching  identity  achievement.
The  research  of  Galotti  &  Kozberg  (1996)  discussed  the development  of  cognitive
abilities  that  are needed  for  problem-solving  and decision-making  in their  study  about
adolescents'  experience  of  a life-framing  decision.  This  cognitive  theory  concentrates  on
how  behavior  is guided  by our  perceptions  and the analysis  of  what  we observe  (Payne,
1991,  p. 184).  The  need  to make  a number  of  important  decisions  about  academic,
vocational,  and interpersonal  commitments  has important  consequences  for  the future.
Galotti  &  Kozberg  (1996)  reported  on students'  increasing  satisfaction  and comfoit  on the
process  of  making  a decision  on a college  as the decision  became  finalized.  There  were
overall  measurements  for  low  to moderate  enjoyment  of  the decision-making  process  and
the ratings  were  high  on the stress level  measurement.  These  results  are  in  agreement  with
Meeus'  (1997)  results  rising  Marcia's  identity  statuses. Those  individuals  who  were  in  the
moratorium  status  and struggling  with  decisions  were  the least  happy.  Those  individuals
who  had  reached  the identity  achievement  statris  had  the highest  level  of  psychological
well-being.
Social  Learning  Theory
Social  learning  theory  emphasizes  how  people  learn  in social  situations  by
observing  and  modeling.  O'Donnell  et al. (1997)  asserted  that  an individual's  level  of
bonding  is determined  by the amount  of  oppoitunity  available  to an individual  for
involvement  in a social  unit.  An  individual  app]ies  learned  skills  in participating  in  the
social  unit,  and reinforcements  are provided  by the unit  for  the individual's  behavior
(O'Donnell  et al. 1997).  Bonding  is a sense of  belonging  and contributing  to family,
school,  peers,  and  the community.  The  components  of  bonding  are attachment  which  is a
positive  relationship  with  others  and a commitment  defined  as an investment  in  the future
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(O'Donnell  et al. 1997).  When  the  socializing  unit  is consistent,  a social  bond  develops
between  the  individual  and  the  socializing  unit.
The  study  of  O'Donnell  et al. (1997)  used  the  social  learning  theory  as a framework
for  an after-school  program  for  helping  children  promote  bonding.  This  program  utilized
adolescents  from  the  neighborhood  as mentors.  From  this  mentoring  experience,  the
adolescents  gained  in the  dimension  of  connection  through  caring  relationships  with  the
children  they  were  mentoring,  with  other  mentors,  and  with  supervisors  in the  program.
The  dimension  of  regulation  was  experienced  when  the  adolescent  mentors  helped  their
mentees  with  school  work  and  improving  behavior.  The  adolescents  found  that  their  own
school  work  and  behavior  improved  as a result.  The  dimension  of  autonomy  helped  the
adolescents  to make  life-framing  decisions  in the  areas  of  future  work  and  values.  The
adolescent  mentors  were  models  for  the  children  they  worked  with,  and  the  supervisors
leaders,  and  adults  in the  commrinity  were  models  for  the  adolescent  mentors.
Social  Development  Model
Robertson  (1997)  wrote  about  how  development  is unequal  because  it depends
directly  on supports  and  oppoitunities  available  to young  people  in a given  environment.
Development  is different  for  everyone  because  of  age,  family,  geography,  economics,  and
cultural  factors.  Positive  youth  development,  supported  by strength-based  programs  and
services,  needs  to be directed  to all  young  people  rather  than  only  those  with  defined
problems  or in high-risk  situations.  This  approach  differs  significantly  with  the
programming  that  is problem-prevention  and  crisis-intervention  services.
A  development-focused  program  functions  well  when  it is integrated  with  other
systems  such  as the  neighborhood,  community  resource  organization,  or  programs  within
an organization  (Robertson,  1997).  Involving  youth  in programs  and  institutions  in the
community  has a positive  impact  on their  development  of  identity.  The  youth  can  become
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more  invested  in what  they  learn,  develop  valuable  leadership  skills,  learn  to make
decisions,  and  experience  how  a group  functions  through  this  process.
Adolescents  can  learn  the structure  and  culture  of  the  organization  that  includes  age
appropriate  expectations  for  the  paiticipants,  and  this  adds  to the  healthy  identity
development  of  the  adolescent.  Knowledge  about  the  organization  by  the  adolescent  helps
develop  skills  for  decision-making.  Development-focused  programs  operate  from  a
competency  or  strengths-base  rather  than  the  model  of  pathology  or  deficit-base  (Batavick,
1997).  A  community-based  yorith  grorip  that  is intentional  aborit  development  issues  for
yoring  people  offers  opportunities  for  participants  to express  opinions,  make  choices,  test
ideas,  explore  ideas  and  set goals.
Commrinity  support  for  adolescent  groups  is an important  part  of  nurturing  our
youth  to be strong  and  healthy  adults.  The  yorith  are our  hope  for  the future  and  we  need
to build  structure  and  support  for  their  healthy  development  through  community-based
youth  groups  with  programs  designed  to meet  their  developmental  needs.
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CHAPTER  IV: METHODOLOGY
This  exploratory  study  was an assessment  of  adolescents'  decision-making  skills  in
the context  of  a community-based  youth  group.  In this  chapter  this  method  of  study  will  be
described  in detail.  The  method  for  this  study  was a survey  and an interview.  The  subjects
were  participants  from  a community-based  youth  group.
Research  Design
This  exploratory  research  design  included  gathering  both  qriantitative  and qualitative
data. A  comparison  of  decision-making  skills  was assessed  between  youth  board  members
and youth  non-board  members  in a community-based  yorith  organization.
The  quantitative  pait  of  the research  design  was a survey.  Eleven  youth  board
members  and  nine  youth  non-board  members  answered  the survey.  The  survey  took  about
ten minutes  to complete.  (See Appendix  A). The  questions  were  aborit  how  they  made
their  decisions  about  their  future,  ideology,  and sexual  expression.  This  researcher,  then,
developed  twelve  questions  about  the three  areas. The  answers  were  classified  according
to Marcia's  criteria  (1966),  the four  ego-identity  statuses.
A fifth  category  was added  to Marcia's  four  ego-identity  statuses.  This  category
included  the  idea  of  making  a decision  based  on what  peers  think.  The  research  supports
the influence  of peer  relationships  on younger  adolescents  as they  orient  toward  peers  and
distance  from  families  (Eccles  et al., 1997).
The qualitative  part  of  the research  design  inckided  in-person  interviews  with  ten
members  from  this  same group  that  completed  the surveys.  Five  were  board  members  and
five  were  non-board  members.  Those  who  were  first  in having  the parental  consent  form
signed  were  selected  to participated  in the interview.  The  interview  questions  were:  1. At
what  age did  you  join  this  grorip?;  2. Does  belonging  to this  group  help  you  in school  and
how?;  3. Who  do you  depend  upon  for  making  important  decisions?;  and 4. What  was
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your  response  to the survey?  The  interviews  lasted  approximately  fifteen  minutes.  (See
Appendix  B). The  responses  from  the interviews  were  audiotaped  and are discussed
narratively  in the presentation  of  findings.
Research  Question
The  research  question  was developed  to assess and compare  the decision-making
skills  of  the youth  board  members  to the regular  youth  members  in a community-based
youth  group.  The  adolescents'  task  of  seeking  an identity  transition  from  family  to peers,
requires  the skill  of  making  decisions  about  beliefs  and values,  sexual/social  expression,
and future  work.  Does  the adolescent  in a leadership  role  as a youth  board  member  learn
the skills  for  making  decisions  and are they  able  to transfer  those  skills  for  making  their
personal  decisions?  How  does  the group  of  youth  board  members  compare  to regular
youth  members  in terms  of  the quality  of  decision-making  using  exploration  and
commitment  as a measurement?  Exploration  was defined  as the ability  to think  about  other
choices  before  making  a decision.  Commitment  was defined  as making  a firtn  decision.
Operational  Definitions
To  operationalize  the identity  concepts,  responses  to decisions  about  the beliefs  and
values,  sexual/social  expression,  and future  work  were  categorized  into  the four  ego-
identity  statuses  along  with  the fifth  response  based  on peer  influence.  Each  status  or
response  had  varying  qualities  of exploration  and commitment.  The  highest  status  was
identity  achievement  which  contained  both  exploration  and commitment.  The  second
highest  status  was moratorium  which  had exploration  and no commitment.  The  third  was
foreclosure  which  had  commitment  and no exploration.  The  fourth  was diffusion  which
had  no exploration  and no commitment.  The  fifth  was the influence  of  peers  on decisions
which  had  the quality  of  some  commitment  and some  exploration.
The  responses  made  by the regular  youth  members  and yorith  board  members  to
each question  were  assigned  to one of  the forir  ego-identity  statuses  or the fifth  response  -
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peer  influence.  The  rinit  of  analysis  is each yorith  board  member  and each regular  youth
member  and  their  responses.
Population  Characteristics
The  subjects  that  participated  in this  study  were  members  of  a community-based
yorith  organization  located  in a large  metropolitan  area in the upper  midwest.  The
organization  is structured  for  youth  members  to be responsible  for  developing  programs
that  guide  their  transition  into  adulthood  and offer  them  a meaningful  role  in their
commrinities.  Opportunities  are offered  in three  areas; employment,  enrichment,  and
community  outreach.  These  areas respond  to the direction  determined  by the yorith
members  and assist  the youth  in gaining  skills,  knowledge,  and attitudes  to reach  their
potential  (Treichel,  1995).  The  youth-run  board  takes  responsibility  for  making  decisions
for  social  activities,  business  ventures,  budget,  service  projects,  and  tutoring  for  the after-
school  mentoring  program.  While  there  are adult  advisors  for  guidance  and support,  it is
the adolescents  who  make  the decisions.
Youth  members  regularly  provide  inprit  about  their  needs  for  new  programming
through  surveys,  focus  groups,  and yorith  board  membership  (Treichel,  1995).  The
activities  offered  by this  community-based  yorith  organization  include  a summer  and an
after-school  program  for  yorith  ages eight  to twelve.  Older  youths  help  to lead  and support
these  programs.  Twelve  to seventeen  year  olds  have  the option  to choose  a work-based
experience,  community  outreach,  educational,  recreational,  or leadership  opportunities.
The  potential  subjects  for  this  study  were  youths  between  the ages of  twelve  and
seventeen  years  old,  who  attended  inner-city  schools,  and were  from  different  cultural
backgrounds,  and  family  forms.
Population  Sample
The  sample  is purposive  as opposed  to random  becarise  the research  is based  on
this  specific  community-based  youth  grorip.  These  findings  do not  represent  every
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community-based  youth  group.  Since  the study  was assessing  decision-making  skills  of
adolescents  as paiticipants  in a community-based  youth  group  the sample  from  this  group
best  served  the purpose  of  this  study  (Monette,  Sullivan,  &  DeJong,  1994,  p 142).  This
sample  was representative  of  the subjects.
The  surveys  and interviews  were  conducted  at the office  of  the community-based
youth  grorip.  The  youth  were  comfortable  and familiar  with  these  surroundings.  The
location  was convenient  for  the youth  since  the office  was located  near  the high  school
which  most  members  attend.
Anonymity  could  not  be secured  for  this  study  even  though  there  was  no required
identifying  information  on the survey.  The  youth  board  members  were  a known  group.
The  name  of  the community-based  youth  group  is not  identified  in this  study.
Confidentiality  was maintained  since  the youth  participating  in this  research  project,  survey
and interview  were  not  identified  by name. The  findings  were  presented  in an aggregate
foiui  without  any identifying  information.
Measurement  Issues
In surveying  adolescent  attitudes  about  their  decisions  in the areas of  beliefs  and
values,  sexual/social  expression,  and future  work  there  were  no right  or wrong  answers.
The  answers  to the survey  were  anonymous  so there  was no pressure  for  the adolescents  to
answer  in order  to please  anyone.  The  survey  and interview  questions  were  pretested  by
the author,  with  the director  and support  staff  at the community-based  youth  organization.
They  found  the questions  appropriate  and comprehensible.  The  questions  were  to the point
and were  not  confusing.  The  responses  were  not  aborit  content,  but  how  a decision  is
made. For  example,  the question  aborit  rising  drugs  or alcohol  was not  whether  the
adolescent  uses,  but  how  the decision  is made  to use or not  use.
The  questions  on the survey  were  presented  to each adolescent  under  the same
conditions.  Therefore  using  the same  technique,  applied  identically  to each subject
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produced  the same  conditions  each time  which  increased  reliability  (Rubin  &  Babbie,  1997,
p. 174). The  answers  to the question  reflected  the concepts  that  were  being  measured  and
were  therefore  valid.
The  levels  of  the measurement  of  the variables  were  nominal  because  the
classification  of  characteristics  were  mutually  exclusive.  The  characteristics  of  decisions
were  identity  achievement,  moratorium,  foreclosure,  and diffusion  based  on Marcia'  s
Identity  Status  Model  (1966,1980).  A  category  of  decisions  based  on peer  influence  was
added.
Data  Analysis
Tables  that  compared  raw  numbers  were  used  for  analysis  for  the survey.  The  level
of  the independent  variable  was nominal  and the sample  size was small.  Both  the
independent  and dependent  variables  were  nominal.
The  interviews  were  audio-taped  and transcribed  by the researcher.  Themes,
patterns  and categories  were  analyzed,  rising  an inductive  process.
Protection  of  Human  Subjects
All  participants  in this  study  were  minors  and  required  parental  consent  to
participate.  The  first  layer  of  consent  and approval  from  the director  of  the community-
based  youth  organization  for  this  project  was secured  in writing.  The  second  layer  of
consent  was given  by the Institutional  Review  Board  at Augsburg  College  (IRB  approval
number  99-14-3).  The  third  layer  of  consent  was secured  from  the parents  and
adolescents.  Both  consent  fotuis  had  a statement  regarding  the choice  to decline
participation  in the study  at any  time.  The  consent  forms  detailed  procedures,  risk,
benefits,  confidentiality  and the use of  aridio-taping  for  the interviews.
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CHAPTER  V: PRESENT  ATION  OF  FINDINGS
The  research  question  is to compare  the  decision-making  skills  of  youth  board
members  with  youth  non-board  members  within  the  context  of  a community-based  youth
group.  Data  were  gathered  by  means  of  a survey  instrument  and  an oral  one-on-one
interview  schedule.  The  survey  included  demographic  information  as well  as questions  in
the  areas  of  beliefs  and  values,  sexual/social  expression,  and  future  work.  The  interview
content  was  open-ended  questions  that  supplemented  responses  from  the  survey.
Survey  Data
The  survey  was  developed  to compare  the  decision-making  skills  of  youth  board
members  with  non-board  members  in a community-based  youth  group.  Twenty  subjects
completed  the  survey:  eleven  youth  board  members  (including  six  females  and  five  males
ranging  in age  from  thirteen  to seventeen  years  old)  and nine  regular  members  (two
females  and  seven  males  ranging  in age from  twelve  to fouiteen  years  old).
Demographics
Adolescents  were  asked  to respond  to four  factors  including  parents  in the  home,
birth  order,  age,  and  gender.  Table  Icompares  board  members  and  non-board  member  on
the  factor  of  parents  in  the  home.  Almost  two  thirds  of  the  board  members  were  from  two
parent  families  while  about  45%  of  the non-board  members  were  from  a similar  family
structure.  One  third  of  the  board  members  were  from  single  parent  families  compared  to
one  quaxter  non-board  members.  None  of  the  board  members  were  living  with  step
parents,  while  33%  of  the  non-board  members  lived  with  step  parents.  More  board
members  lived  in two  parent  families  and  a larger  percentage  of  board  members  lived  with  a
single  parent  when  compared  to non-board  members.
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Table  1 : Comparison  of  Family  Forms
Board  Members
(n =  11 )
Two  Parents  7
Single  Parent  4
Step  Family  0
Non-board  Members









Data  about  the  birth  order  of  board  members  and  non-board  members  are found  in
Table  2. As  one  can  see, there  is little  difference  between  the  two  groups.  Almost  half  of
all  respondents  were  first  born.



















Data  about  the  age of  board  and  non-board  members  are found  in  Table  3. The  age
range  of  the  subjects  was  from  twelve  to seventeen  year  old. The  board  members  ranged  in
age from  thirteen  to seventeen  years  while  non-board  members  ranged  in age from  twelve
to fourteen  years.  The  board  members  average  age is 15.2  years  compared  to the  non-
board  members  average  age is 13.3  years.  As  one  would  expect,  the  non-board  members
were  the  younger  group.  It  is assumed  that  age and  the level  of  maturity  influence  the
adolescent  in their  decision-making  process.
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The  researcher  presents  data  about  gender  of  the board  and non-board  members.
(See Table  4) The  board  members  reflect  a balance  between  males  and females.  However,
it is known  that  the membership  of  this  community-based  youth  program  is approximately
70%  males  and 30%  females.  The  non-board  member's  sample  was 77%  males  and 23%
females,  figures  which  are more  similar  to the general  membership.




(n =  11)
5
6
Responses  About  Decision-making
Non-board  Members







This  section  of  the survey  included  twelve  questions  which  could  be divided  into
three  sub-categories  of  decision-making  as suggested  by Erikson  (Kail  &  Wicks-Nelson,
1993,  p. 457):  beliefs  and values,  sexual/social  expression,  and future  work.  There  were
four  questions  about  beliefs  and values  regarding  political  and religious  decisions.  Six
qriestion  were  concerned  with  sexual/social  expression  and covered  decisions  about
friendship,  sex, and  chemical  use. The  final  two  questions  were  aborit  future  work  and
were  concerned  with  decisions  about  education  and work  (See Appendix  A  for  the survey).
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As  previously  discussed,  the  adolescent  subjects  responded  to these  twelve
questions  by  selecting  one  of  the  five  possible  categories:  (four  proposed  by  Marcia,  1966,
and  an additional  category  about  peer  influences)
1. Identity  Achievement:  alternatives  explored  and  made  a cornrnited  decision.
2. Moratorium:  still  exploring  options  with  no commited  decision.
3. Foreclosure:  made  a decision  based  on what  parents  or other  adults  think.
4. Diffusion:  Lacking  direction.
5. Peer  Influence:  made  a decision  based  on what  peers  think.
Beliefs  and  Values
Data  from  the  four  qriestions  about  beliefs  and  values  were  used  to compare  the
responses  between  the  board  members  and  non-board  members.  (See  Table  5) More  than
half  of  the  responses  by  board  members  were  in the  category  of  identity  achievement
compared  to the  non-board  members  where  only  31%  were  in identity  achievement.  More
than  half  of  the  responses  by non-board  members  were  evenly  distributed  between  two
categories  of  identity  achievement,  and  diffusion  which  are at the  opposite  ends  of  Marcia's
identity  statuses  continuum.
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The  researcher  presents  data  from  responses  to questions  concerning  sex, use of  drugs  and
alcohol,  and friendship.  (See Table  6) In comparing  the responses  of  the board  members
and non-board  members,  one can see that  almost  two  thirds  of  the responses  by the board
members  were  in the identity  achievement  category  while  less than  half  of  the responses  by
the non-board  members  were  in the identity  achievement.
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* One  non-board  member  did  not  answer  a question  in this  sub-category.
Future  Work
On the survey  there  were  two  questions  concerning  decisions  about  future  work  or
career  and choices  about  college  or vocational  training  and Table  7 shows  the data. Fifty-
nine  percent  of  the responses  by board  members  were  in the identity  achievement  category
while  fifty-six  percent  of  the responses  by non-board  members  were  in the same  category
(identity  achievement).
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Summary  of  Responses  About  Decision-making
When  the  responses  to all questions  are combined,  one  can  see the  contrast  between
board  members  and  non-board  members.  (See  Table  8) Almost  two  thirds  of  the  responses
from  the  board  members  were  in identity  achievement.  This  figure  compares  to the
responses  from  non-board  members  where  only  forty-one  percent  were  in identity
achievement.  Over  forty  percent  of  the  non-board  member  responses  fell  into  the  first  two
categories  of  foreclosure  and  diffusion  while  less than  20%  of  board  members  responses
were  in  these  two  categories.  Board  members  and  non-board  members  had  very  low
number  of  responses  in peer  intuence.
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* One  response  was  not  made  by  a non-board  member  respondent.
Interview  Data
The pui7ose of the interview was to gather data that would enable respondents to
provide  open-ended  responses  that  worild  enhance  the  responses  from  the  survey.  The
results  of  the  interview  helped  to explain  the  connection  between  school  and  the
community-based  youth  group,  connection  with  family  and  adolescents  for  decision-
making,  some  of  the  issues  that  adolescents  contend  with  while  moving  toward  adulthood.
A  comparison  between  the  board  and  non-board  members  showed  differences  in their
responses,  but  all of  the  adolescents  felt  supported  by  the community-based  youth  group  in
their  challenge  in making  impoitant  decision.
The  subjects  for  the  interview  were  adolescents  who  participated  in the  written
survey:  five  from  the  yorith  board  (two  females  and  three  males  ranging  in age from
thiiteen  to seventeen  years  old)  and five  from  regular  yorith  members  (two  females  and
three  males  ranging  in age from  twelve  to fouiteen  years  old).  (See  Appendix  B for  the  list
of  interview  questions).
Demographics
Adolescents  who  agreed  to be interviewed  have  been  a member  of  this  cornrnunity-
based  youth  group  from  one  to nine  years.  In Table  9 the  researcher  compares  the  youth
board  members  with  non-board  yorith  members  from  the  interview  sample.  The  average
age of  these  board  members  was  almost  three  years  older  than  the  non-board  members.
The  average  number  of  years  that  these  board  members  had  been  members  exceeded  the
non-board  members  by  almost  forir  years.  I found  that  the  same  number  of  board  members
and  non-board  members  are from  two  parent  families  from  the  group  that  were
interviewed.  Of  those  members  who  participated  in the interview  the  same  number  of  board
members  and  non-board  members  were  first  born.
Table  9: Community-based  Youth  Group  Membership
Board  Membership
(n =  5)
Range  of  age  13-17  years
Average  age  15.6  years
Range  in  years  membership  5-9  years
Average  years  membership  6.8 years
Non-board  Membership





Connection  Between  Community-based  Youth  Group  and  School
The  answers  to the  question  of  whether  the  community-based  youth  group  helped
the  respondents  with  school  were  almost  unanimous.  All  five  board  members  said  the
community-based  youth  group  helped  them  with  school.  Four  non-board  members  said
the  group  did  help  with  school  while  one  said  the  program  did  not  help  with  school.  All
had  participated  in the  after-school  program  offered  by the  community-based  youth  group
because  they  wanted  help  with  their  school  work.  Acquiring  skills  of  understanding  and
completing  homework  was mentioned  most  frequently  by the board  members.  A  board
member  felt  that  belonging  to this  group  helped  with  relationships  with  other  adults  and
teachers.  The  board  members  overall  felt  more  competent  and confident  with  peers  and
adults.  Several  respondents  from  the youth  board  mentioned  being  forced  to be more
organized  and  that  they  learned  how  to make  decisions  because  of  the necessity  of  program
planning  for  the whole  group.  Two  board  members  and one non-board  member  mentioned
how  the skills  from  participating  on the youth  board  translated  into  taking  a greater
leadership  role  in school.  One  non-board  member  remarked  that  he/she  was  less likely  to
slack  off. Another  non-board  member  liked  the use of  the available  computer.  Both  board
and  non-board  members  talked  about  the fun  they  had  and that  this  group  was  a good  way
to make  friends.  This  membership  helped  their  social  life  in school.
The  data  from  the interviews  indicated  that  some  of  the board  members  who  were
first  born  and from  two  parent  families  were  the only  board  members  that  mentioned
gaining  leadership  skills  from  the  community-based  youth  group  and transferring  those
skills  to school.  Some  of  the non-board  members  who  were  first  born  and from  two  parent
families,  also  mentioned  leadership  skills  that  are tranferred  to school  activities.
Sources  for  Making  Decision
An  open-ended  question  was,  "Who  do you  depend  on to make  the important
decisions?"  The  connection  to the survey  was that  the five  categories  of  identity
achievement,  moratorium,  foreclosure,  diffusion,  and peer  influence  were  decision  choices
to specific  questions.  This  question  also asked, "Has  your  source  for  help  in making
important  decisions  changed  over  time?"  This  was an oppoitunity  for  the respondents  to
expand  on their  decision-making  process  and to explore  the transitions  that  occur  during
adolescent  development.
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The  researcher  forind  that  there  were  some  differences  in decision-making  between
the  two  sets  of  members.  (See  Table  10) One  board  member  explained  that  the  important
decisions  were  made  with  parents,  but  everyday  decisions  were  made  with  peers.  All  of
the  respondents  talked  about  how  they  depended  on their  moms  or  parents  in the  past  for
making  decisions.  One  adolescent  from  the  board  mentioned  that  he had  gotten  his  values
from  his  parents  and  church  and  those  values  guided  him  in his  decisions.
Table  10: Comparison  of  Sources  for  Decision-making
Relied  on Self
Relied  on Parents
Relied  on Self  and  Parents
Relied  on Parent  and  Peers
Board  Members











Challenges  for  Making  Important  Decisions
The  question  of  what  the  teen  struggles  with  when  making  important  decisions  was
reflected  in remarks  about  pressure  from  friends  and  family.  Four  out  of  five  board
respondents  agreed  that  peer  pressure  was  a problem,  and  one  of  the  four  mentioned  that
having  a positive  relationship  with  parents  helps  with  the  struggle.  One  board  member
discussed  pressure  from  the  media  and  negative  adult  behavior.  Another  male  board
member  said  that  girls  have  more  problems  with  decision-making  and  need  more  guidance.
The  same  board  member  fuither  commented  that  girls  are looked  down  upon  because  of
our  culture.
One  response  from  a non-board  member  to the  question  of  stiuggles  with  important
decisions  involved  the  issue  of  peer  pressure.  A  non-board  member  talked  about  the
problems  of  drugs  and  gangs.  Having  a job  was  a need  for  another  non-board  member.
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This  respondent  wanted  a job  now  ! Another  non-board  adolescent  had  to make  a decision
about  changing  schools  for  academic  reasons.  The  adolescent  commented  that  changing
friends  and schools  was not  an easy  decision.
Suppoit  for  Adolescent  Development
Responses  from  board  members  were  similar  to those  responses  from  non-board
members  to the question  of  what  worild  be helpful  support  for  teens  in their  journey  toward
adulthood.  Communicate  with  parents  more  and learn  from  their  past  experiences  was a
comment  from  a board  member.  Another  board  member  commented  about  the need  for
good  family  structure.  Another  board  member  talked  about  learning  how  to prioritize.
Other  comments  from  non-board  members  included:  to listen  to your  parents,  learn  to
listen  to yourself,  and service  to the community.
The  following  comments  were  some  suggestions  from  the respondents  about  what
would  be helpful  support  to adolescents  as they  move  toward  adulthood.  Two  of  the non-
board  respondents  talked  about  their  participation  in a new  program  for  girls.  Its goals
were  to create  and  build  relationships,  increase  and strengthen  personal  growth  and provide
leadership skills.  It was evident  during  the interviews  how  the adolescents  bubbled  with
enthusiasm for  this  program.  However  female  board  members  did  not  mention  this  new
program  for  girls.  Because  there  are fewer  females  in the membership  population  (about
70% males and 30% females),  this  new  program  for  girls  is helping  to build  the female
membership. According  to another  non-board  member,  the community-based  youth
program  is a place  to be and a place  to have  fun. One  of  the non-board  respondent  who
talked about the problems  of  drugs  and gangs  said  that  previous  knowledge  aborit  the
danger  of drugs  and gangs  is important  for  prevention.  Another  non-board  member  talked
about  the importance  of  a good  relationship  with  parents.
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Responses  to the Survey
Three  board  members  provided  positive  responses  about  the survey.  They
identified  issues  they  had  thoright  about  or felt  they  needed  to think  about.  Two  of  the
board  members  said  they  just  completed  the survey  without  much  thought.
Two  of  the non-board  members  said  the questions  were  okay  and they  didn't  give
the survey  too much  thought.  They  completed  the survey  becarise  they  were  asked  to do
so. One  non-board  respondent  said  they  thought  the questions  were  about  issues  that  were
relevant  to them  and thought  provoking.  Another  non-board  adolescent  said,  "We  shorild
be thinking  about  this  stuff!"  Another  non-board  member  said,  "it  helped  me think  about
these  issues."
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CHAPTER  VI:  DISCUSSION  AND  CONCLUSION
The  results  of  the  data  from  the  surveys  indicated  there  was  a difference  between
the  decision-making  skills  of  the  yorith  board  members  with  non-board  members  within  the
context  of  the  community-based  youth  group.  The  data  results  from  the  interviews  also
indicated  a similar  finding.  The  survey  and  interview  included  demographic  information.
The  survey  questions  explored  the  areas  of  beliefs  and  values,  sexual/social  expression,
and  future  work  while  the  interview  content  was  open-ended  questions  that  supplemented
the  survey.
Surveys
The  data  from  the  survey  showed  that  age,  family,  and  birth  order  are
characteristics  associated  with  identity  achievement.  In looking  at this  finding  the
researcher  discovered  that  in both  the  board  members  and  non-board  members  those  from
two  parent  families  were  more  likely  to attain  identity  achievement.  Two  participants  who
were  non-board  members  with  single  parents  were  high  in moratorium  and  high  in
foreclosure  nevertheless  almost  half  of  the  board  members  as well  as the  non-board
members  (46%  and  45%  respectively)  were  first  born.  This  finding  suggests  the  need  for
further  reseach  to learn  about  the  impact  of  these  characteristics  on identity  achievement  and
decision-making  skills.
Data  from  board  members  and  non-board  members  were  compared.  They  were
categorized  according  to the  three  categories  of  questions  on the  survey  (beliefs  and  values,
sexual/social  expression,  and  future  work).  Beliefs  and  values  are characterized  as abstract
thinking.  Sexual/social  expression  is characterized  by  personal  thinking.  Future  work  is
characterized  by  concrete  thinking.
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Future  Work
In  the  category  is characterized  by concrete  thinking  and  the  questions  were
concerning  future  educational  plans  and  work  decisions.  The  comparison  between  the  two
groups  showed  the  board  members  at 59%  and  non-board  members  at 56%  in identity
achievement.
The  results  from  the  survey  data  in this  category  have  very  similar  results  when
comparing  board  and  non-board  members.  Culturally,  males  early  in their  development
tend  to feel  more  pressure  about  decisions  on future  work  than  females.  There  were  seven
males  out  of  nine  non-board  members  and  this  may  account  for  the  significantly  closer
numbers  between  the  two  groups  in identity  achievement.
Summary  of  Survey  Data
The  board  members  had  the  highest  reponse  in identity  achievement;  this  response
was  relatively  consistent  in the  three  categories  of  beliefs  and  values,  sexual/social
expression,  and  future  work.  The  non-board  members  had  a high  response  rate  in identity
achievement,  except  in beliefs  and  values.
The  board  members  were  at a higher  rate  of  identity  achievement  of  sixty-two
percent  compared  to the  non-board  members  at forty-one  percent.  These  percentages
reflect  a total  from  the  three  categories  (beliefs  and  values,  sexual/social  expression,  and
future  work).
The  results  from  the  survey  data  indicated  there  was  a difference  between  the
decision-making  skills  between  the  yorith  board  members  and  the  youth  non-board
members  within  the  context  of  the  community-based  youth  group.  The  youth  board
members  show  a higher  level  of  skills  for  decision-making  on two  of  the  three  categories.
The  category  of  identity  achievement  is the  response  for  the  highest  level  of  decision-
making  skill  and  has  the  features  of  exploration  and  commitment.  These  are impoitant
components  of  decisions.
49
Interviews
The  respondents  discussed  how  the  community-based  youth  group  helped  them  in
school.  The  study  by  Eccles  et al.,  (1997)  which  discussed  Barber's  dimensions  of
connection,  regulation,  and  autonomy  was  reflective  of  the  needs  for  adolescents  in the
after-school  program.  The  adolescents  found  predictibility  and  structure.  This  helped  them
to complete  their  school  work.  It  was  a place  to ask  for  assistance  with  material  they  did
not  rinderstand.  Opportunity  for  connection  was  encouraged  with  older  group  members,
college  students,  adults,  and  peers.  This  experience  of  connection  for  the  adolescent  was
transferred  to the  school  environment.  The  adolescents  talked  about  how  they  had
improved  relationships  with  their  teachers  and  other  adults.
Experience  on the  board  provided  opportunities  for  practicing  decision-making
skills.  The  youth  board  is responsible  for  their  treasury.  The  organization  has several
businesses  and  fund  raisers.  The  youth  board  decides  how  the  money  is spent  for
activities.  The  board  uses a problem-solving  approach  for  making  decisions.  The  adult
leaders  are  present  and  available,  but  mostly  for  guidance  and  support.  Eccles  et al.,
(1997) asseited in their  study  that  the  adolescent  seeks  out  places  to practice  their  decision-
making  skills.  They  reduce  their  psychological  investment  in those  contexts  such  as school
that  do not  provide  them  with  increasing  opportunities  for  aritonomous  decision-making.
The  responses  ft-om  the  board  members  and  non-board  members  during  the  interview
supported  this  assertion.
Non-board  member  are periferally  influenced  by  the  results  they  experience  from
the  decisions  by  the  board.  They  learn  and  observe  how  the  board  operates  and  under  the
board member's  tutelage  and  comrmmity-based  youth  group  programs  set their  cognitive
processes  working.  It  is assumed  that  many  will  become  future  board  members.
Some  respondents  asserted  they  were  able  to transfer  the  skill  of  leadership  to the
school  environment.  The  experience  of  leadership  on the board  built  the  adolescent  's self-
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confidence  to be a leader  in other  contexts.  The  adolescents  learned  through  the  youth
board  how  to delegate  responsibility  for  tasks  so that  leadership  was  manageable.
Socializing  was  mentioned  frequently.  The  fun  activities  in the community-based
youth  group  helped  them  to make  friends  in school.  They  developed  confidence.  One
adolescent  said,  "This  grorip  has helped  my  social  life."  The  non-board  members
discussed  their  participation  in the  new  group  for  females  which  is a program  for  building
self-esteem.  A  program  for  socializing  males  is in process  of  developoment  and
implementation.  The  plan  is to use college  students  as mentors  and  for  the  college  student
to receive  college  credit.
Many  of  those  interviewed  depended  on their  parents  for  making  decisions  in the
past,  but  had  changed  to being  independent  about  making  decisions.  Those  who  still
depended  on their  parents  for  making  decisions  were  solid  in their  position  and  spoke
highly  of  their  close  relationship  with  their  parents.  The  relationship  did  not  appear
controlling,  but  rather  the  pattern  of  the relationship  between  the  adolescent  and  parents
was  to communicate  in an open  discussion.
Peer  pressure  was  mentioned  as a problem  for  adolescents.  The  survey  did  not
show  that  it influenced  decisions  markedly.  The  interviews  did  indicate  that  peer  influence
does  play  an important  role  in the  adolescents'  life.  Other  pressures  mentioned  were  from
family,  media,  negative  adult  behavior,  drugs,  and  gangs.  During  the  interviews  it  was
apparent  that  the  adolescents  have  concerns  and seriously  struggle  with  their  identity
lSSueS.
Throughout  the  interviews,  there  were  differences  and  similarities  in the  responses
of  the  board  and  non-board  members.  An  interesting  result  from  the  interviews  showed
that  the  adolescents  who  were  first  born  and  from  two  parent  families  had  leadership  skills
that  transferred  to school.  The  impact  of  peer  pressure  for  making  decisions  came  through
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in the interview,  but  not  in the survey  for  both  the board  and non-board  members.  In both
groups  there  were  equal  responses  in depending  on yourself  to make  important  decisions.
Conclusion  and Implications
This  study  explores  the contribution  that  a carefully  designed  cornrnunity-based
youth  organization  makes  in supporting  adolescents  in their  developmental  process  of
seeking  identity.  Youth  groups  can promote  adolescent  decision-making  skills  and help
them  participate  fully  in the community.  Through  this  type  of  community  investment,  the
development  of  healthy  adolescents  with  decision-making  skills  will  lay  the groundwork
for  a healthy  society.  It  is assumed  that  adolescents  will  invest  in the community  as the
commrinity  invests  in the adolescents.  The  essence  of  the strength  perspective  is
identifying,  discovering,  and utilizing  the rintapped  abilities  and skills  of  individuals  and
communities.
There  were  limitations  with  regard  to this  exploratory  study.  There  was  a threat  to
external  validity  due to the use of  a purposive  sample.  In addition,  no claim  can be made  as
to the representativeness  of  these  adolescents  for  all other  community  youth  groups,  and
the sample  is small.  However,  the responses  from  this  purposive  sample  is worth  studying
in order  to better  understand  the nature  of  support  that  a positive  community-based  youth
group  may  contribute  to the growth  and maturation  of  young  people  as they  develop  into
adults.
What  happens to adolescents' cognitive  processes for decision-making  who  are not
part of a community-based  youth  group?  If  they  do not  have  this  experience  at an
important  developmental  stage,  do they  miss  an important  part  of  developing  an identity?  It
is suggested  by  findings  from  this  study  that  board  members  and non-board  members  that
are part  of  the community-based  youth  grorip  are likely  to have  a better  structi'ire  for  their
identity  and their  decision-making  process.
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Implication  of  this  study  for  social  workers  may  help  guide  family  therapists  when
working  with  families  who  have  adolescents.  The  therapist  can assist  families  during
adolescent  transition  time  as they  move  from  the family  toward  peers  and other  adults.  The
therapist  can help  families  understand  the adolescents'  need  for  direction  in seeking  their
,identity  in the areas of  beliefs  and values  characterized  by abstract  thinking,  sexual/social
expression  characterized  by personal  thinking,  and future  work  characterized  by concrete
thiinking.  The  support  from  families  for  adolescents  to find  places  other  than  the family  to
practice  decision-making  skills  is an important  stage as the adolsecent  moves  toward
identity  achievement  versus  role  confusion.  As family  therapists  we can guide  this
process.
The  school  social  worker  needs  to be mindful  of  the task  of  the adolescent  in
seeking  their  identity.  This  process  of  rising  the decision-making  skills  might  be practiced
in a variety  of  school  activities.  The  suppoit  by the school  social  worker  for  school
activities  assists  the growth  and development  of  the adolescent  toward  identity
achievement.  The  hospital  social  worker  who  works  with  chronically  ill  adolescents  may
need  to find  oppoitunities  that  provide  the adolescent  practice  of  decision  making  skills.
The  practice  of  making  decisions  which  cover  abstract,  personal,  and concrete  thinking
help  to move  the adolescent  toward  adulthood.  As social  worker  in our  work  with
adolescents  we can guide  and provide  opportunities.for  adolescent  development.
It is assumed  that  board  members  have  more  opportunities  for  practice  in  thinking
through  problems  which  increases  cognitive  abilities  for  making  decisions.  They  may
develop  a mental  format  for  making  decisions  by solving  problems  as a board  member.
Each  time  the board  members  run through  a problem  or question  they  improve  or develop
decision-making  skills.  The  non-board  members  do not  have  those  opportunities  to
develop  decision-making  skills.  During  board  meetings,  decisions  are made  about
finances,  social  events,  and service  projects  in the community.  Within  those  areas they
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discuss  ideas  about  promotion,  more  detailed  financial  matters,  social  behavior  which
includes  written  and  unwritten  rules  and  how  to work  with  adolescents  that  cannot
conform.  It  is assumed  that  this  practice  of  decision-making  for  the  board  members  helps
to change  them  from  the  category  of  diffusion  to identity  achievement  which  is reflective  of
movement  from  a lack  of  direction  to the  exploration  of  ideas  and  thus,  a comrt"iitment  to a
decision.
Future  research  projects  could  study  the  decision-making  skills  of  adolescents  who
do not  belong  to a community-based  youth  group  and  compare  those  skills  with  those
adolescents  that  do  belong  to a youth  group.  A  larger  sample  would  provide  more  accurate
information  about  adolescent  decision-making  skills  in general.  Studying  a younger  group
between  the  ages of  eight  and  twelve  years  could  provide  information  about  when  an
individual  begins  the  identity  process  and  what  are the  beginning  stages.
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IRB  # 99-14-3 Appendix  A
Survey  About  Making  Decisions
Questions  About  Your  Background
Your  Age  (please  write  in the  month  , day,  and  year  you  were  born)
month
/  /
day of month  year  you  were  born
Your  Gender  (please  check  one)
female
male










Who  lives  with  you  in yorir  home  today?  (please  check  all  that  apply)
Mom  or Stepmom
Dad  or Stepdad
Brothers  or  Stepbrothers  ->  How  many?
Sisters  or Stepsisters  ->  How  many?
Other  people  living  in  my  home  inc'lude:





Other?  Please  explain
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P!ease  answer  the following  questions  by marking  an "X-!! in the box that best answers the question for you.


































Choosing  a govemor  in die  lastelection  (if
you coui4  have voted)?
Choosing  a political  party  (like  Democrat  or
Republican)?  
Cumnt  events,  like  whethertm  president
should  be impeached  or  not?
Anendjng  temple,  cburch,  or  synagogue
mad  whekr  or  not  to  acapt  those  "
religiousbeliefs?  '
Choosing  my  friends?
Cboosing  what  to  do  when  going  out  with
friends?
Choosing  a boyfriend  or  girlfriend?
Sex?
Using  drugs  or  alcohol?
Choosirig  a friend  to confide  in?
Choosing  a job  or  career?
Deciding  where  you  will  go for
vocational  training  or  college?
I make  my  S am still  I don't want I make my } make my decisiondecision  thinking  to think about decision based on what mybased on  about  this and I am independently friends think.what  my  parents  different  not making after thinking
think.  choices and a decision. about other
haven'tmade  choices.
un  mv  mind.
IRB  # 99-14-3 Appendix  B
Interview  Schedule
1. At  what  age did  you  join  this  youth  organization?
2. Does  belonging  to this  group  help  you  in school?
Whl7
3. Who  do you  mainly  depend  upon  for  making  important  decisions  in your  life?
Is it parents,  peers,  or  yourself
Why'?
Has  your  source  of  help  to make  decisions  changed  over  the years?
4. Is there  something  I should  know  about  how  teens  struggle  with  making  the  important
decisions  in life.
5. What  are yorir  suggestions  and  ideas  for  helpful  support  for  teens  in their  journey  to
adulthood?
6. In  response  to the  survey,  do yori  have  any  comments?
Demographic  Data:
Birthdate
Gender:  Male  Female
Edrication  (grade  in school'5
Family  at home:  How  many  brothers  How  many  SISTERS
Mother  Father  Others
Birth  order  among  siblings  (for  example  are you  the  oldest  or  second  etc.')
Appendix  C
The  following  chaits  show  a comparison  for  each  question  on the  survey  between  board
and  non-board  members.
How  do you  make  decisions...




Moratorium  1 8%
Identity  55%
Non-board  Members
Diffusion  34% Identity  34%
Moratorium  9%
Foreclosure  23%
How  do you  make  decisions  about...
















3. Current  events,  like  whether  the president  should  be impeached  or not?
Board  Members
Foreclosure  9%








4. Attending  temple,  church,  or  synagogue  and  whether  or  not  to accept  those  religious
beliefs?
Board  Members
Foreclosure  45% Identity  45%
Moratorium  10%
Non-board  Members




Board  Members  Identity  Achievement  100%













Foreclosure  51 % Identity  39%
871 € !#'i'm"a'
Moratorium  39%
7. Choosing  a boyfriend  or  girlfriend?
Board  Members















Foreclosure  11 %
9. Using  drugs  or  alcohol?
Board  Member
Moratorium  8%
Diffusion  33% Identity  42%




10. Choosing  a friend  to  confide  in?
Board  Members Identity  Achievement  100%
1
Non-board  Members
Diffusion  1 1%
Moratorium  1l  %
Foreclosure  11 %
Identity  57%
11. Choosing  a job  or  career?
Board  Members
Diffusion  7%
Moratorium  21 %
Identity  72%
Non-board  Members
Diffusion  11 %
Foreclosure  'I 1 %
Moratorium  jl  %
Identity  67%







Diffusion  11 %
Foreclosure  22% Identity  45%
Moratorium  22%

